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English proficiency is considered a door opener almost in any field anywhere in the world, yet 
all the attempts to improve effectiveness of teaching and learning of English language in 
Bangladesh seem to fail over decades. Although poor learning motivation is counted as a key 
aspect why students do not hold their attention to their English classes and make use of their 
capabilities to understand and learn cognitively, there has been a very limited number of studies 
in Bangladeshi context to deal with this critical issue. This mixed method study attempted to 
identify the sources of motivation for attending English classes of the 1st year undergraduate 
students at a Bangladeshi university. Quantitative data was collected using two close-ended 
questionnaires from 50 randomly selected Bangladeshi tertiary level English language learners 
and 10 teachers. The student questionnaire was developed by adding three items with the ten 
items adapted from Clement et al. (1994) and the teachers’ questionnaire was developed and 
administered to follow up the findings from the student participants. For a more complete 
analysis, structured interviews were conducted with 10 purposively selected students. The 
results indicated lack of intrinsic motivation among the learners, and based on the existing 
literature, the study recommended the way outs to improve motivation of the non-performing 
learners. The recommendations included, shifting from exam-oriented assessment system, 
teachers’ reflection of their own teaching practices, redesigning course curricula based on 
learning need and learners’ expectations, ensuring easy access to the latest educational facilities, 
and encouraging the roles of students and their peers to develop learners’ motivation and foster 
their autonomous learning opportunities. Finally, the limitations are drawn and suggestions for 
further research are provided. 
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English is not only the most powerful language used 
by the humankind, it is also the lingua franca of the 
globalized world that holds central role in 
communication, education, science and business 
(Melitz, 2018). This language is used by 85% of the 
international organizations as one of their working 
languages and over 80% of academic journals are 
written in English (Cambridge English Language 
Assessment, 2016). English proficiency is 
considered a door opener almost in any field 
anywhere in the world. No surprise that Bangladesh 
is increasingly inclining towards enhanced English 
policy to stand on good ground in the country’s 
development context (Hamid & Erling, 2016). In the 
recent past, international development partners are 
also financing language planning initiatives in 
Bangladesh that aim at improving and/or expanding 
English language education ever more (Erling, 
2017; Hamid, 2011; Hamid & Erling, 2016). 
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English language courses are taught at all levels of 
educational institutions in Bangladesh as a 
compulsory subject. In spite of this, studies make it 
clear that the teaching and learning of English in 
Bangladesh are not bringing much success (Alam, 
2018; Azam & Tatsuya, 2018; Rahman et al., 2019). 
Studies in English as a Second Language 
(ESL) or English as a Foreign Language (EFL) 
increasingly recognized motivation as an important 
factor for learning success, and consistently link 
language learners’ positive engagement and 
motivation to both qualitative and qualitative 
learning outcomes (Anderman, 2020; Anjomshoa & 
Sadighi, 2015; Botvinick & Braver, 2015; Gardner, 
2010; Hornstra et al., 2015; Irvin et al., 2007; 
Jianfeng et al., 2018). Kolb (1984) theorizes one of 
the most influential learning cycles, stating that:  
Learners, if they are to be effective, need four 
different kinds of abilities—concrete experience 
abilities (CE), reflective observation abilities (RO), 
abstract conceptualization abilities (AC), and active 
experimentation (AE) abilities. That is, they must be 
able to involve themselves fully, openly, and 
without bias in new experiences (CE). They must be 
able to reflect on and observe their experiences from 
many perspectives (RO). They must be able to 
create concepts that integrate their observations into 
logically sound theories (AC), and they must be able 
to use these theories to make decisions and solve 
problems (AE) (cited in Morris, 2020 p. 1065). 
 
Learning is an interactive process where 
attention, memory, language, processing and 
organizing, writing, and higher order thinking 
interact with each other as well as with emotions, 
classroom climate, behaviors, social skills, teachers 
and family (The Center for Development and 
Learning, n.d.). The dynamic process of learning 
and knowledge construction is explained to take 
place through interplay of an individual’s 
autopoietic and self-organized cognitive and social 
systems, where the cognitive systems maintain 
themselves by continuing their own operations 
based on an individual’s prior understanding and the 
social systems depend on communication 
(Kimmerle et al., 2015). 
 
Figure 1 
The Dynamic Process of Learning and Knowledge Construction (Kimmerle et al., 2015 p. 128)  
 
It is acknowledged by both EFL/ESL 
researchers and educational psychologists that 
motivation plays a key role in the set of functions in 
the process of learning and knowledge construction. 
Several decades of studies to explain the mechanism 
by which cognitive process and executive function 
interact recognize the relevance of motivational 
factors in the process of learning (Anderman, 2020; 
Botvinick & Braver, 2015; Gardner, 2010; Green et 
al., 2017; Riswanto & Aryani, 2017; Ryan & Deci, 
2020). Therefore, motivation plays a crucial element 
for a learner’s deep engagement and self-investment 
in learning activities. 
Motivation is defined as an internal process of 
an individual that activates, guides and maintains 
their observable behavior for moving towards 
achieving a goal (Baron, 1996; Wade & Tarvis, 
1998, cited in Loganthan & Zafar, 2016). MacIntyre 
et al. (2001) maintains that, motivation is an 
attribute that describes the psychological qualities 
that drive a person towards accomplishment of a 
particular task. Gardner (2001, cited in Lai, 2013) 
observes that, motivation includes three elements, 
namely effort, desire and positive effect. Referring 
that a person’s environment influences their 
motivation to select and achieve his goals, Dörnyei 
and Schmidt (2001, cited in Lodhi et al., 2019) 
defines motivation as the direction and magnitude of 
human behavior. Brown (1994) asserts that,  
Motivation is probably the most frequently used 
catch-all term for explaining the success or failure 
of virtually any complex touch. It is easy to figure 
that success in a task is due simply to the fact that 
someone is ‘motivated’. It is easy in second 
language learning to claim that a learner will be 
successful with the proper motivation. Such claims 
are of course not erroneous, for countless studies 
experiments in human learning have shown that 
motivation is a key to success. (p. 152) 
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Motivation has been classified into integrative 
and instrumental types. Integrative motivation 
implies learning of a language with a view to 
participating in the culture of its people while 
instrumental motivation means learning of the 
language for job or other useful purposes (Ellis, 
1994; Gardner & Lambert, 1972). On the other 
hand, Ryan & Deci (2000) identified motivation into 
intrinsic and extrinsic types. Their study explained 
that learners can be called intrinsically motivated 
when they participate in their learning activities with 
genuine love for the subject matter. Such motivation 
can influence them to stick with their learning 
despite the issues are intricate or complicated, 
gaining insight from their slips or mistakes in the 
learning process. Extrinsic motivation, conversely, 
implies the activity of learning driven by anticipated 
reward or punishment, like passing the examination 
or getting good marks (cited in Ryan & Deci, 2020). 
However, Ellis (1997) suggested that different types 
of motivation should be seen as complimentary 
rather than as distinct and oppositional and a learner 
can be motivated in more than one type at the same 
time depending on the learning context or task. He 
also noted that, since learning aptitude depends on 
the cognitive abilities involved in successful 
second/foreign language acquisition, motivation 
involves the attitudes and other relevant factors that 
determine the degree of efforts of the learner in 
learning the language. 
Although the issue of motivation has not been 
widely explored in Bangladeshi context, some 
researchers conducted valuable studies on the topic. 
Rahman (2005) carried out a study to find out 
attitude and motivation of undergraduate students 
for learning English at a Bangladeshi private 
university. Based on responses through a survey 
questionnaire followed by a semi structured 
interview of 94 undergraduate students, he 
concluded that the learners learn from integrative 
motivation focusing on the functional role as 
required. However, his assertion of elevated 
standard of English and essentially need-based 
language syllabi of Bangladeshi private universities 
were unsubstantiated by later studies including 
Chowdhury and Haider (2012), Haque (2017), and  
Khan (2019). Therefore, it was a long-standing 
requirement to investigate into the issue to explain 
poor performance of tertiary level Bangladeshi EFL 
learners. Quadir (2017)  in her qualitative study, 
attempted to identify the sources of demotivation of 
Bangladeshi English language learners at their 
higher secondary (HS) level and impacts of those 
demotivators on their performance at university 
studies. She indicated seven demotivating factors for 
Bangladeshi HS English language students and 
made recommendations based on her findings. 
Conducting study on other levels of learners would 
certainly help in presenting a more complete view. 
Saha (2017) conducted an important study based on 
narrative reflections from four EFL teachers from 
three Bangladeshi universities on the factors causing 
learners’ unmotivation in their writing classes. In 
the same study, he also shared strategies for 
handling unmotivation in their writing class. Since 
the study reported unmotivating factors related to 
one particular language skill, there remains a scope 
for studies on the problem of motivation among the 
Bangladeshi tertiary level EFL learners on studying 
English language in general. The present study 
aimed to fill this gap by investigating into the 
problem of motivation and self-investment of 
Bangladeshi EFL learners for attending English 
language classes, and provide recommendations to 
deal with poor motivation of the non-performing 
learners. Therefore, the current study addresses the 
following two overarching questions, 
1. What are the motivations of the EFL 
students at a Bangladeshi university for 
attending their language classes? 
2. What can be done to improve motivation 




This study used a mixed methods design. The 
researchers performed quantitative survey among 
students and teacher participants to answer the first 
research question. To better understand the research 
problem, the information collected through the two 
survey questionnaires was validated by student 
interviews. This combination allowed the 
researchers for more complete analysis. On the basis 
of the findings of the above, the researchers 
developed answer to the second research question 
by reviewing relevant literature. 
 
The survey 
Surveys through questionnaires help researchers 
across the disciplines to find answers to their 
specific and significant research questions 
(Taherdoost, 2019). The survey was conducted on 
the basis of two questionnaires – a questionnaire for 
the students and a questionnaire for the teachers. 
With a broader objective to understand the factors 
responsible for generally poor show of tertiary level 
Bangladeshi students in English, the two 
questionnaires of this study were specifically aimed 
at looking for their reasons to attend their English 
language classes.  
 
Research participants  
As this study aims to enquire into Bangladeshi EFL 
students’ motivation for learning English who attend 
their mandatory English language classes for their 
tertiary education, it is pertinent to consider the 
general background and English proficiency of the 
participants. All the 50 students that responded to 
the survey were randomly selected from a university 
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located in Dhaka, the capital city of Bangladesh. 
Among them 23 respondents were female and 27 of 
them were male aged between 18 and 20. They were 
enrolled in the first year of their undergraduate 
courses when attending two to three English 
language courses are mandatory for them (Quadir, 
2017; Riya & Kabir, 2019). They came from 
different areas of the country, including the city 
where their university is located, after completing 
their Higher Secondary level of education under 
national curriculum, mostly in Bengali version.  
There were 10 respondents in the teachers’ 
questionnaire. All of them were English language 
teachers at the research site university. They all have 
at least Bachelor of Arts and Master of Arts in 
English degrees from well-known universities of 
Bangladesh with two of them completed their PhD 
degrees. Their teaching experience ranges between 1 
and 10+ years.  
 
Instruments 
The two questionnaires used in the study to obtain 
the required information were developed by the 
researchers. The students’ questionnaire was 
prepared by adding 3 items with the 10 items 
adapted from Clement et al. (1994) which was later 
used by Purmama et al. (2019). Therefore, it 
consisted of 13 items, each of which was followed 
by a four-point Likert scale e.g., strongly agree, 
agree, disagree, and strongly disagree.   
Before developing the students’ questionnaire, 
the researchers made some literature search and 
conducted informal conversations with most of the 
participants to elicit opinions regarding their 
enthusiasm and motivation to attend classes of their 
mandatory English language courses. They 
compiled the opinions and prepared a draft 
questionnaire, where most of the items matched 
with Clement et al. (1994). The researchers further 
discussed among themselves and made some 
revisions for validity, common understanding, and 
more clarity in language. 
The teachers’ questionnaire consisted of 
closed-ended basic opinion questions (Lavrakas, 
2012) on 5 issues to find out where they stand on the 
points based on their teaching experience and 
knowledge. For each question, they were given 3 
options to select from. The points mentioned in the 
teachers’ questionnaire transpired from a Focused 
Group Discussion (FGD) on zoom virtual platform 
prior to conducting the teacher survey.  
  
Interview 
Interview is a way to elicit information on a specific 
topic directly from the source through a series of 
questions and answers in real time to know further 
behind the responses of a survey questionnaire. 
Thus, it confirms, clarifies and enriches data of a 
study. In this study, the researchers used a set of 
structured interview questions where each 
respondent was asked the same questions in the 
same way to avoid the breadth of the topics of 
conversation and to collect relevant data in a short 
period of time. They conducted individual online 
interviews of 10 purposively selected students from 
the survey participants based on their availability 
and willingness. 
The questions for the interview were prepared 
by, first, listing the topics related to the research 
questions of this study. Then the initial list was 
pared down by cutting topics that seem redundant. 
Most of the interview questions included follow-up 
questions to ask for more information. Feedback 
about the listed topics and questions was taken from 
two colleagues who are lecturers of English at the 
same university. Then, one pilot interview was 
conducted with a volunteering student which helped 
the researchers reword, drop or extend some of the 
interview questions. The finalized interview 
schedule consisted of five questions (Appendix).  
 
Procedure 
The researchers sent out both the questionnaires to 
the students and teachers concerned through their 
emails. They were informed in clear terms about the 
purpose of the study and were assured of anonymity. 
They were confirmed that their answers for any of 
the questions would not be revealed and would only 
be used for the purpose of research. The researchers 
also made sure that the findings of the research will 
be made accessible to them. After calculating the 
collected data in percentage, it has been described, 
summarized and presented in tables. 
When the survey was completed, the 
researchers selected 10 students from among the 
survey participants for individual online interviews 
based on their availability and desire to participate.  
Both the authors used Google Meet, a video 
conferencing service from Google, and conducted 
five individual interviews each following preset 
timetables. The interviews were recorded and 
transcribed. Each interview session lasted between 
12 and 20 minutes and all the 10 interviews yielded 
about 5,000 words of data. The researchers reread 
the transcribed data and coded it based on emerging 
themes and patterns by identifying recurring ideas. 
Finally, the most relevant categories to the research 
questions were separated and presented in the 




The findings are presented in the following order: 
the data collected through the responses from the 
students’ questionnaire, findings from the teachers’ 
questionnaire, and finally, the interview data. Since 
both the responding students and the teachers of the 
questionnaires had to send their responses through 
email, they enjoyed a better scope to think well and 
register their answers without any fear or prejudice. 
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This helped prevent response bias especially of the 
student participants by ensuring them a more 
favorable ‘context effect’ (Vésteinsdóttir et al., 
2019) than a face-to-face classroom setting in front 
of their teacher. In cases of the interviews, the 
participants were given opportunity to warm up to 
the interview and to feel relaxed speaking with the 
researcher.    
 
Results from the students’ questionnaire: 
Results from the students’ questionnaire have been 
presented in Table 1. 
 
Table 1 
Results from the Students’ Questionnaire  






1. I really like learning English 12% 22% 28% 38% 
2. I will be able to know new people from different parts of the word 12% 36% 38% 10% 
3. I like to learn foreign languages 24% 22% 18% 36% 
4. I will learn English speaking and writing as an educated person 34% 12% 18% 36% 
5. I want to be more knowledgeable 30% 12% 10% 48% 
6. I want to broaden my outlook 26% 8% 26% 40% 
7. I may need English later (for job, study etc.) 38% 26% 20% 16% 
8. I want to understand films, videos, and television or radio 
programs that uses English language 
22% 26% 28% 24% 
9. I want to be able to read English books, newspapers or magazines 20% 28% 30% 22% 
10. I want to go abroad where skills in English is essential  24% 26% 28% 24% 
11. I want to pass my examinations 54% 22% 14% 10% 
12. I enjoy learning English through my classes 14% 18% 36% 32% 
13. I will gain enough language skills for easy access to higher 
education abroad 
16% 18% 28% 38% 
 
As in the Table 1 shown above, the highest 
number of respondents agreed or strongly agreed 
that they attended their English language classes 
because they wanted to pass their examinations (ref: 
item number 11). A big number of the respondents 
agreed or strongly agreed that they attended their 
classes because they might need English later for 
their study or job purposes (ref: item number 7), 
although majority of them were not confident that 
their university English courses would sufficiently 
equip them with the language skills needed for easy 
access to higher education abroad (ref: item number 
13). Items like being able to know new people from 
different parts of world (ref: item number 2), 
understanding films, videos, and television or radio 
programs that uses English language (ref: item 
number 8), reading English books, newspapers or 
magazines (ref: item number 9) were triggers for 
more or less half of the respondents. Remarkably, 
the smallest number of respondents concurred that 
they enjoyed learning English through their classes 
(ref: item number 12), whereas only a slightly 
greater number of it reported that they liked learning 
English (ref: item number 1).  
 
Results from the teachers’ questionnaire: 
The findings of the survey questionnaire for the 
teachers, which was administered to authenticate the 
findings of the students’ responses as well as to 
extract their perspectives, have been presented in 
Table 2. 
 
Table 2.  
Results from the Teachers’ Questionnaire 
Questions Answers % 
How long have you been teaching English? 1-5 year 30% 
6-10 years 40% 
Above 10 years 30% 
Select the type of class that you conduct Teacher-centered 30% 
Learner-centered 30% 
A bit of both 40% 
Select the range of percentage of your students in your 




Select the reason of reluctance of the non-participating 
students 
Classroom activities do not contribute to final grading 40% 
Lack of variety in the activities 30% 
Their fear of English 30% 
Uninteresting English classes result from… The teachers’ compulsion to finish the syllabus 50% 
The teachers’ inability to infuse passion, playfulness 
and creativity into their classes 
30% 
Lack of logistic support 20% 
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As presented in the Table 2, 70% of the 
participating teachers have more than 5 years of 
teaching experience. Although 40% of teachers 
stated that they conducted a mixture of teacher-
centered and learner-centered classes, a similar 
number of them thought that 70% to 100% of their 
students do not put enough effort into the learning 
during their classes. Among the tree reasons 
students remained reluctant 40% of the responding 
teachers opined that they remained non-participant 
because classroom activities do not make any 
contribution to their final grading, while two other 
given options namely, lack of variety in the 
classroom activities and students’ fear of English 
language were selected by 30% each. motivated and 
active in most of the classroom activities. The 
greatest number of respondents to the teachers’ 
questionnaire think that uninteresting English 
classes result from their compulsion to complete the 
syllabus. 
 
The interview data 
The most prominent themes emerged from the 
interview were (1) the students’ hopes, efforts, 
needs as well as their immediate and future goals; 
(2) their attitudes towards learning English in 
general and the courses taught; (3) Their external 
and internal influences; and, (4) Teachers’ 
personality, instruction, and teaching materials. 
These themes were simplified to the most 
relevant categories based on relevance to the 
research questions. The findings are presented 
below. 
 
Attitudes and expectations 
One of the categories established through the 
process of the analysis was the students’ attitudes 
towards learning English and the courses at the 
university. Although they generally expressed that 
English language skill is useful for their future 
career or academic endeavors, their opinions varied 
about the reasons they attended their English 
courses. The following direct quotes are taken from 
the interviews: 
The main reason I attend classes is I aspire to do 
well in my examinations. My family spends a big 
amount on my education, and my good performance 
will make them happy. (S/1) 
 
I have always been regular in my classes at my 
school and college. It is important to attend classes 
for clearer idea about the question pattern and topic 
outlines of the examination. (S/2) 
 
English language skills can enhance my chance to 
get a good job…all the good companies want 
applicants who are good in English (S/4) 
 
All our books are in English. We need to submit our 
assignments, write the answers to the examination 
questions in English. (S/5) 
 
I want to study abroad. They require a good ability 
in English. I will always need English skills. (S/6) 
 
A strong grasp of English is the key to knowledge. I 
must be good in English so that I can read good 
books with ease. (S/8) 
 
Therefore, while the majority of respondents 
attended classes to score higher in their 
examinations, some of them attributed it to their 
future goals. Thus, their immediate and future goals 
overlapped. 
 
Trust and feeling 
Another relevant category identified was the 
students’ trust and views about their English 
language courses in fulfilling their expectations. The 
motivation of the students generally depends on 
their confidence on the courses. As evidenced, they 
are confused regarding the extent the courses are 
likely to fulfill their expectations. Although the 
students initially kept neutral, they gradually 
became more explicit on their need and efforts to 
make special attempts despite attending their 
English language courses. Following are examples 
of their perplexity:  
I also take an online English language course with 
the British Council to spend more time with 
English-language content. (S/2) 
 
In our second semester, we learn how to write cover 
letters, CVs, memos, and reports. Instead of having 
to learn them all in our first year, I wish we were 
given an extra course in the final year to learn these 
job skills because we may unlearn everything 
through the years. (S/4) 
 
I wish I could more improve in writing and 
speaking. I now understand the grammar much 
better, but I am still nervous when I am asked to 
speak anything. I must also widen my vocabulary. 
(S/6) 
 
After graduation, I will upskill in English and 
prepare myself so that I can score in the 
standardized international tests like IELTS, TOEFL 
or GRE for admission. (S/9) 
 
Learning environment, teaching materials and 
teachers 
The students continued to say that they initially 
failed to deal with their online classes. They also 
had issues with their computers and internet access.  
I enjoy meeting my classmates and teachers. I like 
talking to them, and doing interesting things 
together. I hate the interruptions like slow internet or 
distorted audio sound. I would always speak more in 
my real classroom. (S/5) 
 
In the beginning it was really difficult when I was 
using my old mobile phone. My family bought me a 
new laptop after five weeks of classes. The internet 
is sometimes very slow here. (S/10) 
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The respondents had mixed feelings regarding 
the course materials, where their criticisms mostly 
focused on the course structure and volume of 
materials. They were generally open about what 
they enjoyed and did not. 
Our books and handouts are excellent, with plenty 
of explanations and facts. However, I believe the 
materials are excessive for a semester. (S/1) 
 
It’s wonderful that our teachers now upload their 
recorded lectures. We can watch any lecture again 
after our class. I appreciate this. (S/4) 
 
The materials are too extensive, and the number of 
topics are too many. (S/6) 
 
Our coursebooks are large and valuable. It may 
remain useful even after completion of our courses. 
(S/9) 
 
Although the vast majority of them praised 
their teachers' personality, some of them also 
expressed the view that they cannot always 
approach their teacher with any problem. 
Our teacher is very punctual. But I feel uneasy 
talking to her in the class. (S/1) 
 
She speaks English in a very good accent. I wish I 
could speak like her. But I am always very nervous. 
(S/3) 
 
He has very good knowledge on the topics and 
lectures very well. Sometimes I fail to understand 
his lectures. (S/5) 
 
My teacher is very strict. We cannot think of 
missing her class. (S/7) 
 
Our teacher is serious and experienced. But 
sometimes he is distracted with other duties. (S/8) 
 
Actually, we have many topics in the course. I wish 




DISCUSSION AND RECOMMENDATIONS 
The results reported in the findings generally 
suggest that the students attending English language 
courses at tertiary level in Bangladesh noticeably 
lack intrinsic motivation. This certainly works as a 
negative influence to achieve their language 
learning objectives because a great many 
researchers attribute poor achievement of language 
proficiency of the learners to their lack of 
motivation to learning (Jianfeng et al., 2018; 
Khonamri et al., 2020; Lathif, 2017; Liu, 2015; 
Mallik, 2017; Nguyen & Walkinshaw, 2018; 
Nurbaety & Hartini, 2020; Quadir, 2017; Saha, 
2017). 
The findings from both the quantitative and 
qualitative data report that the maximum number of 
students’ attend their English language classes to be 
able to pass their examinations. This examination-
oriented assessment system was confirmed by the 
responding teachers in the teachers’ questionnaire 
by confirming that the students remained reluctant 
in the classroom activities because they did not 
contribute to their final grading. This finding 
exposes that the examination-based assessment 
system is largely responsible for the current 
situation that is needed to reform. There is no 
denying that introducing proper assessment system 
is a challenging task (Chowdhury, 2020), but this 
issue demands to be appropriately addressed to 
facilitate meaningful learning of the students and 
ensure them happy classroom environment. 
Understandably, the current study reveals that very 
few of the participants enjoy attending their English 
classes or love to take part in all the classroom 
activities because their main concern remains on the 
results or grades than the process of learning. In the 
same way, the teachers’ priority has to remains in 
completing the syllabi not in making learning fun 
and motivating the students. In fact, wealth of 
research manifest downsides of examination-
oriented education and assessment system for 
students and teachers alike that kill their creative 
abilities (Emler et al., 2019; Kirkpatrick & Zang, 
2011; Zhao, 2020). Through their use of assessment, 
teachers can improve or kill students’ learning 
motivation more easily and more permanently than 
through any other methods (Stiggins, 2001, cited in 
Harlen, 2012). Therefore, an assessment system that 
motivates the students to learn rather than 
challenges them to compete for good grades is 
essential (Harlen, 2012). 
According to the findings of the study, there is 
no evidence that the course teachers are interactive, 
innovative or student-centered. Since a positive 
learning environment is strongly connected to the 
role of the teacher and effect of their instruction, 
they need to reflect, evaluate and analyze their 
teaching practices, to develop innovative learning 
environment through more effective social 
engagement (Muslim et al., 2020). Their role can 
operate as a strong external motivation for the 
learners to influence their intrinsic motivation and 
learner autonomy (Hornstra et al., 2015). A 
reflective teacher can inspire reflective learning and 
ensure a participatory, student-centered teaching to 
promote awareness among students to invest their 
total faculties into their own learning by nurturing 
positive qualities of to improve student performance 
(Khan & Rahaman, 2017; Soberg, 2018). 
Moreover, the results of the current study 
depict the participants’ lack of confidence in the 
courses in equipping them with the language skills 
needed for important purposes such as access to 
higher education abroad, which requires significant 
attention to make the courses more effective. 
Reducing the mismatch between teaching and 
learning approaches is crucial in language learning 
(Allwright & Baily, 1991 cited in Baleghizadeh & 
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Karamzade, 2017). Studies continue to prove the 
significance of well-designed course curricula based 
on proper assessment of students’ learning needs for 
more successful language education (Chowdhury & 
Haider, 2012; Haque, 2017; Mamun & Rahman, 
2017). Learners are driven by enhanced motivation 
in order to satisfy their learning needs because 
expectations of need fulfillment yield a positive and 
energizing mindset which is manifested in their 
work behavior (Green et al., 2017). Therefore, the 
courses should be redesigned giving analysis of the 
learners’ needs due priority. This will help them 
recognize and acknowledge reasons for learning, 
and thus reinforce their motivation to enjoy their 
classes.  
The Covid 19 pandemic continues to affect the 
world and exponentially changing the education 
scenario we once knew. Mass closure of the 
educational institutions as an aftermath of the 
pandemic is forcing teachers to embark on 
emergency remote teaching with or without much 
preparation (Khan et al., 2020; UNESCO, 2020). 
Educators all around the globe have been forced to 
rethink about more innovative ways to deliver an 
education that is driven by students, more oriented 
toward purpose and meaning, and more global 
(Zhao, 2020). Therefore, redesigning curricula to 
suite remote teaching system with practical 
strategies for making online classes more motivating 
and effective has become crucial than ever before. It 
has become essential to ensure enhanced 
multilateral cooperation for expanding access to 
technology and training, adapting pedagogical 
strategies and reforming assessment modalities 
(Khan et al., 2020). Major investment in digital 
infrastructure as the government’s goal of nation 
building in the 21st century world of endless 
knowledge and communication can continue, as the 
use of technology is the way forward for the 
education sector. While technology alone will not be 
the solution for education in the pandemic and post 
pandemic world, it is clear that no solution will 
work without technology. Ensuring easy access to 
facilities generate motivation among the students 
and teachers alike to perform better (Riswanto & 
Aryani, 2017). 
In addition, more studies like Quadir (2017) 
and Saha (2017) can be conducted to identify the 
key sources of Bangladeshi English language 
learners’ poor motivation to find ways to improve 
their motivation. A motivated language learner 
forms a deeper personal connection to what they 
learn and how they learn which positively influence 
on metacognition and learner autonomy (Liu, 2015; 
Soberg, 2018). It is therefore recommended that a 
strong language education system in Bangladesh is 
ensured to safeguard the responsibility of the 
teachers (Kaur, 2014; Nguyen & Walkinshaw, 
2018), reformation of the course curricula and 
assessment system based on learning needs 
(Chowdhury & Haider, 2012; Emler et al., 2019; 
Kirkpatrick & Zang, 2011), provision of necessary 
environment and infrastructure (Cohen & Bhatt, 
2012; Lodhi et al., 2019), and encourage the roles of 
students and their peers (Kaur, 2017; Kuyyogsuy, 
2019; Mak & Wong, 2017) to develop learners’ 





In this study, we sought to investigate into the 
problem of motivation and self-investment among 
Bangladeshi tertiary level learners in their EFL 
classes. The results indicate existence of poor 
intrinsic motivation among majority of the students 
in the context of the study, the solutions to which 
are complex and challenging. Therefore, this study 
recommended the research-informed approaches 
that should be taken by the teachers, curriculum 
developers, institutional authorities, and the 
government to improve motivation and ensure 
learning progress. The main recommendations were, 
to shift from the current exam-oriented assessment 
system, teachers’ reflection of their own teaching 
practices, redesign the course curricula assessing 
needs and expectations of the learners, ensure easy 
access to the latest educational facilities, and 
encourage the roles of students and their peers to 
develop learners’ motivation that can foster learner 
autonomy. This study is significant as it adds to the 
existing body of literature on a pertinent issue in 
Bangladeshi ELT context. The study aspires to lead 
the way for future researchers to conduct further 
studies on each suggested action and their impact to 
improve learning motivation for effective learning.  
Finally, few limitations of the study may be 
considered. Although this study is carefully 
prepared to assess the level of motivation among 
tertiary level Bangladeshi EFL learners based on the 
data collected from randomly selected student and 
teacher respondents, and a structured interview of 
the students, more elaborate questionnaires with a 
greater number of respondents from more 
institutions could not be covered due to time 
constraints. Adding classroom observation for 
interaction analysis would also further validate the 
findings of the study.  Therefore, future studies may 
reassess the findings on different methodological 
lens, covering more institutions and centralizing 
more on different techniques to improve motivation 
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Student Interview Questionnaire 
1. How do you judge your level of English? 
2. What is your reason for attending the English language courses? Would you elaborate on that? 
3. Do you think your English language courses can develop your skills you require? Would you 
elaborate on that? 
4. Do you enjoy the way your teachers deliver the courses? Is there anything you would like to add? 
5. Do enjoy the course materials and the tasks used in the course? Do you face any challenges in 
accessing them? 
 
